
Using core tasks to improve games skills
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       Combs Ford Primary School                   

Our objective was to improve the levels of attainment and quality of year 1 and 2 pupils’ work in games. 

What did we do?

We decided to introduce core tasks from the QCA/DfES schemes of work for PE into our games units of work. We used the core tasks as our baseline and taught pupils the skills they needed to help them improve. We videoed pupils the first time they did a core task and again at the end of the unit to see what progress they had made.

We also linked lunchtime activities to the core tasks. We identified the focus of each term’s PE lessons, such as throwing or rolling, and devised a series of activities, which we described on laminated cards. We took a photograph of a child performing the activity and put it on the front of the card with a written description of what to do. We left the cards in each zone every lunchtime and the pupils picked the activity or challenge they wanted to do. We started by using these cards with only year 1 and 2 pupils, but they proved so popular that the older pupils started to use them too, adapting the games to their age group. 

What difference did we make?
Teaching specific skills has really helped our year 1 and 2 pupils to improve in PE. 

Before this work, pupils were static during games lessons. Many lacked confidence, standing with their hands by their sides. When they did move, their movements were awkward and uncertain. They did not move to receive a pass or signal that they wanted the ball. Their throwing and catching were inaccurate and they did not vary the types of passes they used. They did not know which was the right throw for the game and needed constant prompting and direction from teachers. There was a lot of confusion over the rules, which would cause arguments. 

As the work progressed, pupils started to move around, signal for the ball and use different kinds of passes and throws, sometimes bouncing the ball, sometimes throwing it overhead. Passing in a grid helped the accuracy of their throwing and their concentration. 

Pupils’ balance and control improved and they showed fluency and accuracy in their movements. They were clear about rules and understood how they were going to be judged in each area of activity. All of this led to a big increase in confidence and enthusiasm and many pupils were keen to spend extra time practising what they had done in PE during lunchtime. 

Although year 1 pupils still needed a bit of prompting from the teacher, year 2 pupils tended to get on with things on their own and were very independent.

How did we collect information?

We collected information to show the success of this work by:

· taking video of pupils at the start and end of each unit of work 

· talking to pupils, teachers and lunchtime supervisors 

· keeping registers of participation. 

Using core tasks to build staff confidence
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  Fair Furlong Primary School : When the school first became involved in the PESS project, attitudes among teaching staff were fairly negative. 

Introducing new initiatives was sometimes frowned upon and comments were made such as ‘shouldn’t we be concentrating on improving literacy and numeracy and not PE?’

However, over the past few years, attitudes have begun to improve as teachers have seen the impact of pupils being involved in quality physical activity throughout the day. 

An INSET day held in June 2003 proved a major turning point in attitudes. The PE coordinator had spent the year trialling the use of core tasks and videos with her class. She found that standards improved dramatically and explained this way of working to the rest of the staff on the INSET day.

Teachers put this into practice enthusiastically. They found that working towards core tasks enabled them to easily assess what skills pupils needed in order to achieve the end target. This had a knock-on effect on the pupils – because their teachers were more confident and enthusiastic about PE, the pupils had a more positive experience and standards improved.

In previous years, PE would often slip from the timetable if teachers felt they had to drop something. Now, due to teachers feeling more confident and enthusiastic, pupils at Fair Furlong are all receiving at least two hours of quality physical activity per week.

Using core tasks to raise attainment in gymnastics

Our main objective was to raise year 3 pupils’ attainment in gymnastic activities. In doing this, we also hoped to improve their attitude to PE. 

What did we do? 
We selected the gymnastics core task that we felt met the needs of our year 3 pupils most closely. We explained the task to the pupils and gave them one lesson to practise a sequence before videoing them. The pupils watched the video as a class, evaluating their own and each other’s sequences and suggesting possible improvements.

From this early evaluation, we encouraged the pupils to identify which skills they needed to be taught, including balances, rolls, jumps and body shapes. We then spent two to three weeks working on these skills before videoing the pupils performing their sequences again.

After evaluating the performances once more, the pupils spent two to three weeks applying their sequence to different apparatus, introducing levels, speed and direction (as appropriate).

At the end of the project, we asked the pupils to choose which apparatus they wanted to use for their final performance. Again, this was videoed to provide a lasting record of the pupils’ achievements.

What difference did we make?

Working towards the core task gave the pupils a new sense of purpose and they were more motivated and enthusiastic than in normal gymnastic activities lessons. With a clear outcome in mind, they took greater control of their learning and were proactive in asking the teacher and each other about ways to develop their skills.

The pupils increased their range of gymnastic skills, including different balances, body shapes and ways of travelling.

How did we collect information?

We collected information to show the success of this work by:

· filming the pupils in weeks 1, 4 and 7 

· asking them to fill in evaluation forms on their own and each other’s work.

Dancing to success through a core task
Fair Furlong Primary School 

Our objective was to use a core task to improve year 3 pupils’ progress in dance activities. 

What did we do?
We chose a dance core task to meet the pupils’ needs and talked it through with the pupils at the outset of the work. We explained that they had six weeks (two lessons a week) to create a dance routine that contained a change of speed, different directions, and so on. We talked to them about the skills they thought they would need.

We videoed the pupils performing the core task and evaluated this early work together, to help inform our planning. We then videoed them again in the middle and at the end of the work. 

We worked alongside a dance tutor on this task, who taught the second lesson each week and refined moves, worked on timing, and so on. 

While working on the task, we developed a new planning sheet for teachers that breaks down the skills needed to achieve the core task. Other teachers will be able to use this in the future.

What difference did we make?

Working towards the core task gave the pupils a clear focus and sense of direction. They could see why they were learning skills and, as a result, were more enthusiastic and motivated than normal. 

The pupils’ ability to evaluate their own and others’ work improved considerably as a result of using video. They became much more confident when performing and their timing improved. They learnt to work in pairs and remembered different ways to move. Across the board, their attainment rose.

Teachers also became more enthusiastic about PE as a result of using the core tasks. They realised why they were teaching skills and no longer felt like they were asking pupils to do a forward roll just for the sake of it. 

How did we collect information?

We collected information to show the success of the work by:

· filming the pupils’ work 

· asking the pupils to complete evaluation forms 

· taking photographs using a digital camera 

· keeping records of the number of parents and grandparents who attended the pupils’ final performance (a measure of the pupils' enthusiasm).

