PE/SPORT SLA SUPPORT – AMBLE FIRST SCHOOL – CORE TASKS PILOT
	Our main objectives were:

 To pilot the use of PE core tasks and the QCA core task framework in order to:

· Raise pupil attainment in Gymnastics (Yr1 as the focus group)

· Provide pupils and staff with a clear picture of where they are going and what they need to do in order to get there (teaching and learning)

· Trial assessment for learning strategies and core tasks which can help us to improve and track pupils progress in PE (Gymnastics)


What did we do ?

· The school joined the Service Level for PE and Sport and the PE Coordinator identified assessment in PE as a focus area requiring development across the school.

· In an initial support meeting we (the PE Coordinator and Advisory Teacher) drafted an action plan (attached) specifying pupil focused objectives; strategies to use in achieving objectives; possible signs of success and information / evidence to collect.

· We chose Year 1 (the PE Coordinator’s class) as a pilot group and selected an appropriate QCA unit and core task (Gymnastics Unit 1, Core Task 2) .  We also carefully checked and matched this core task with the Val Sabin medium/short term plans that the school had recently purchased to support progressive planning.

· We met again to plan, discuss and identify assessment for learning strategies, teaching styles and supporting resources (reciprocal teaching, guided discovery, peer checking, Tops cards etc).

· In the first lesson, we explained to the pupils that:

· We were giving them a task to attempt in week 1, which would be filmed.  

· In the following six weeks , we would  work with them to improve appropriate skills and actions to assist  in improving their performance of this task .  

· At the end of the unit  they would be filmed performing their finished sequence (the core task) to see how much they had improved.

· Over a period of six weeks the class spent 2 x 50 minute lessons per week developing appropriate skills, travelling actions and movement phrases.

	The resources used were:

· 3 platforms
· 4 folding A frame / trestles
· 1 metal connecting balance beam
· 10 / 12 mats and throw down feet and hands for starting positions
· A variety of old and new Top Gymnastic cards
· Flipchart, lesson objective sheets and visuals
· A digital stills camera / camcorder
· Val Sabin teaching manuals for guidance in planning 
· A class register containing information on QCA unit 1 expectations (Traffic light system used) and the core task being used 


TEACHER’S COMMENTARY / OBSERVATIONS

	Week 1 (lessons 1 & 2) 
Introduction of core task :
· Brain gym/ cross mid line  warm up (copying teacher) – children responded well, 
· “Travel and freeze as statues” warm up and introduction – children not so good at freezing (needed plenty of practice and repetition)
· Introduced core task – difficult to understand, unable to hold balances for 3 – 5 seconds, poor quality, lack of body tension and variety in body shapes
· Used visual Tops cards to teach a variety of balances on points and patches – displayed on wall for children to copy

· Used flip chart and throw down feet /hands to teach and improve start and finish positions

· Practiced core task in pairs on mats – introduction of peer evaluation led to improvement in quality of learning.


	Weeks 3 (lessons 5 & 6)

Linking balances together through travel on hands and feet :
· Recapped balances during warm up

· Visit  the Zoo story used to introduce different ways of travelling – children enjoyed the story and learnt bunny jumps, crab walk, caterpillar walk etc
· Children provided with opportunities to transfer travelling and balancing skills to low level apparatus 


	Week 6 (lessons  11 & 12) 
Creating and performing core task on apparatus and mats

· Recapped different ways of travelling during warm up – many reinvented the bunny jumps, caterpillar walk and crab walk

·  “Explore task”  set for groups successfully setting up their apparatus” - pupils to revise and practice three previously taught balances – this kept  pupils on task

· Practiced core task in pairs, travelling to different pieces of apparatus between balances – peer evaluation helped to improve quality of work
· Final lesson, group worked on own set of apparatus performing their “final product”
· Classroom assistant using Digital/video camera to capture value added improvements – very effective use of her expertise.


	Teachers view – before and after using core tasks:

Before :

· Aware of core task but unsure how to use them for assessment
· Taught units of work in 4 , 6 week blocks
· Relied heavily on Val Sabin lesson plans
· Used learning objectives and outcomes for assessment
After :

· Clearer on  how to use the core tasks to plot and assess pupil progress
· Pupils were more aware of why they were learning and where we were going (what we were teaching) 

· Will not be so dependant on Val Sabin lesson plans, will use them as a resource of ideas to try
· Core task will determine what needs to be taught in next lesson – A4L
· Self and peer assessment is simplified


	What difference did we make to pupils progress?

Lesson 1 – all children were working below expected level

Lesson 12 – many more children were working at expected level, with several now above. SEN pupils making dramatic improvements {more focussed}
Pupils learned :

· The importance of what they were doing and why

· What they needed to learn in order to “get good”

· Importance of practicing before performing

· how to improve the quality of the variety of balances and  varied ways of travelling

· How to set up apparatus in groups

· How to create and perform a simple sequence

· How to use resource cards and pictures to help them improve their own and partners work – different teaching and learning styles used/seen
· To be more focussed on their work through teacher`s use of assessment for learning strategies and the core task


	What went well?

· Changing time – talking about lesson, recap previous work, explaining learning objectives etc

· Using Tops cards and flip charts

· Working with a partner – teaching each other balances and ways to travel – peer evaluations

· Apparatus set up – each group given an “explore  task” that was related to previous activity/lesson-  as soon as apparatus has been safety checked

· Introducing core task in first lesson to establish baseline, then planning a following lessons to teach and practice the skills required (A4L principles ) 
· Providing children with sufficient time to learn and practice required elements of core task before performing end product in the final lesson (“Show time”)



	What would we do to make it better ?

· Practice for longer on one set of apparatus – particularly on the set where they will perform end product  
· Teach rolling instead of /as well  hands and feet travelling movements to link balances 
· Consider Photo cards to assist children more in setting up apparatus

· Labels on walls to establish correct apparatus names, storage places and safe carrying tips  for apparatus
· Show pupils video clips and photos as soon as possible after lessons – to provide effective feedback (clear pictures of progress etc) key principles assisting A4L.
· Purchase more gymnastics mats to enable more pupils to practice and improve crucial basic floor work skills
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