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INTRODUCTION

All physical education co-ordinators should be able to successfully provide guidance and support to their staff by way of sound planning which is integral to the delivery of physical education through all the key stages.                                                                                                                                                                                                                                                                      

(  The purpose of the guidance notes is to:

· provide you with current information about the curriculum in physical education.

· provide an opportunity to work through a process that should give you a thorough understanding of how to plan schemes of work in your school.

· provide a framework for planning schemes of work in your school. 

· provide you with the necessary knowledge and understanding to implement the process in your school.

Section 1
Should give you an understanding of the National Curriculum in physical education and answer some of the key questions relating to the content at Key Stage 1 and 2.

Section 2
Offers further information to help you effectively plan a scheme of work in physical education.

Section 3
Suggests a framework that should be effective and workable so that you can use and adapt it to plan physical education at your school. It provides examples of long and medium term plans, which have been developed using the QCA documents.

The guidance notes are the culmination of work completed with First schools, in particular Seaton Sluice First School, Prudhoe Castle First School and Alnwick South First School and Blyth Princess Louise.

My thanks also to all the P.E Co-ordinators, who have contributed to our discussions, Kath Dickinson and to Lesley Dutton Active Schools Officer.

Alan Wallis

Adviser (Physical Education)

Section One: 

Understanding the National Curriculum at key stages 1 and 2

(  The purpose of this section is to provide:

an understanding of the National Curriculum in physical education and answer some of the key questions relating to the content at Key Stage 1 and 2.

About the Physical Education National Curriculum 2000

(  What is the National Curriculum 2000?

The National Curriculum is a minimum entitlement to areas of learning and specific content. It describes what is expected of the majority of children at various stages of their schooling. It should guide schools in the construction of their curriculum and serve to promote public understanding of what we are striving to achieve.

(  What does the teacher’s handbook contain?

It contains non-statutory guidance on:


aspiration for 2 hours physical activity per week


an important statement about the contribution of physical education


guidance on reporting and assessment


guidance on inclusion


learning across the curriculum


supporting text in each key stage

It contains the structure of the National Curriculum and Statutory requirements:


knowledge, skills and understanding


a connecting statement


breadth of study


8 level scale


inclusion


use of language


use of ICT


health and safety

(  The Statutory Strands

In Physical Education there are 4 statutory strands or aspects that are delivered and developed through a range of activities at different key stages. These are set out in the breadth of study and identify the aspects of physical education where children make progress.

The Aspects are:

· Acquiring and developing skills

· Selecting and applying skills, and compositional ideas
· Evaluating and improving performance
· Knowledge and understanding of fitness and health
It is important that these aspects are connected within the units, throughout the key stages and across key stages. They are integral to the programmes of study and can be identified in the expectations in the QCA schemes of work. They correspond to the National Curriculum descriptions.

(  Breadth of Study
At key stage one 

The 4 statutory strands are delivered through Dance, Games and Gymnastic Activities.  

At key stage two 

Three more activities are added to those delivered at key stage one, namely Athletic, Outdoor and Adventurous and Swimming and Water Safety Activities. 

You must choose a minimum of 2 from 3. Dance, Games and Gymnastic Activities remain compulsory. These activities need to be planned over the key stages and careful thought should be given to:


the time allocated to each


the way the knowledge, skills and understanding is taught through the selected activities at each key stage

(  The Programmes of Study

· The Programmes of Study provide the basis for planning schemes of work. They set out what the pupils should be taught within each activity.

· Consideration should also be given to general teaching requirements for 

Inclusion

Use of language

Use of ICT

Health and Safety
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(  The attainment target for Physical Education 

· sets out the skills knowledge and understanding that children of different abilities and maturities are expected to have by the end of each key stage.

· It consists of 8 levels describing the type and range of performance that pupils working at that level should demonstrate.

· Progression is indicated in the aspects of knowledge skills and understanding

· When assessing – judge which description best fits the pupils performance

· Statutory judgements about children’s attainment in relation to the Attainment target and level descriptions are not required at the end of key stage 1 or 2. However they can be used to assist in the planning and evaluating of their work to ensure they make progress.



(  Inclusion

Every child should be given the opportunity to experience success in learning and to achieve the highest standards possible. Children should be taught to their abilities. Planning should set high expectations, meet the full range of  needs and take specific actions to respond to diverse needs.

(  Learning across the National Curriculum
The contribution that physical education can make to other areas of the curriculum should not be underestimated:


Promoting spiritual, moral, social and cultural development through physical education


Promoting key skills

(  National Curriculum Outcomes in Physical Education

The expected outcomes from National Curriculum 2000 in Physical Education relate to producing thinking performers who have 4 key qualities:


a conceptual awareness – they understand what outcomes look and feel like


an active skill and knowledge base – interrelating situations and activities


the capacity to perform reflectively in context – decide, respond and improve as they go


the ability to adapt skills to meet the needs of different activities and situations



Physical Education at Key Stages 1 and 2

(  Aims and Purposes

PE offers opportunities for children to: 


become skilful and intelligent performers; 


acquire and develop skills, performing with increasing physical competence and confidence, in a range of physical activities and contexts; 


learn how to select and apply skills, tactics and compositional ideas to suit activities that need different approaches and ways of thinking; 


develop their ideas in a creative way; 


set targets for themselves and compete against others, individually and as team members; 


understand what it takes to persevere, succeed and acknowledge others' success; 


respond to a variety of challenges in a range of physical contexts and environments; 


take the initiative, lead activity and focus on improving aspects of their own performance; 


discover their own aptitudes and preferences for different activities; 


make informed decisions about the importance of exercise in their lives; 


develop positive attitudes to participation in physical activity. 

(  Content

Key stage 1 

	During key stage 1, children build on their natural enthusiasm for movement, using it to explore and learn about their world. They start to play and work with other children in pairs and small groups. By watching, listening and experimenting with movement and ideas, they develop their skills in movement and their co-ordination, and enjoy expressing and testing themselves in a variety of situations.

Children: 


find out what they can do as they explore a range of basic skills, actions and ideas, such as running, jumping and turning, throwing or kicking a ball and responding to music in dance; 


learn to practise by repeating what they have done in ways that make it better, such as making movements more controlled, effective or expressive; 


use movement imaginatively to communicate ideas and feelings; 


watch, copy and describe what they and others have practised, to build their awareness of how to improve the way they move and play; 


recognise that their bodies feel different when they run short or longer distances, move slowly or suddenly, and lift heavy objects or float in water; 


learn to use space safely when they work alone and with others, showing increasing control over their movements. 

Key stage 2 

During key stage 2, children enjoy being active and using their creativity and imagination in physical activity. They learn new skills, find out how to use them in different ways, and link them to make actions, phrases and sequences of movement. They enjoy communicating, collaborating and competing with each other. They develop an understanding of how to succeed in different activities and learn how to evaluate and recognise their own success.

Children: 


enjoy being active, showing what they can do; 


practise new skills across a range of activities that may include dance, gymnastics, games, swimming, athletic and outdoor and adventurous activities; 


learn consistency by repeating their movements and linking their skills until their performance is clearer, more accurate and controlled over time; 


pace themselves in challenges in activities such as swimming and athletic activities; 


use their creativity in performing dances, making up their own games, planning gymnastic sequences, responding to problem-solving and challenge activities; 


know how to improve aspects of the quality of their work, using information provided by the teacher and information and communication technology (ICT) opportunities, and increasingly help themselves and others perform effectively; 


know why activity is important to their health and wellbeing; 


understand the rules and conventions of taking part in different activities safely. 


Section Two: 

Guidelines for planning a scheme of work

(  The purpose of this section is to provide:

further information to help you effectively plan a scheme of work in physical education.



Definitions

(  Scheme of work

· The overall planned provision of Physical Education in a school 

(  Long Term Planning


The planned provision for Physical Education over a key stage

(  Medium Term Planning


The units of work that cover a term or less

(  Short Term Planning

· Individual lessons that make up a unit
Principles for constructing a Scheme of Work

The following guidance may be helpful when reviewing or creating your own scheme of work: 

(  Defining a key-stage plan 

A key-stage plan for PE: 

· precedes the development of a scheme of work; 

· takes account of the circumstances of the school and its aims and purposes; 

· is a whole-school plan agreed by all staff; 

· sets out an agreed time allocation and distribution for PE per year for each year group or mixed-age class; 

· is based on the requirements for PE for the appropriate key stage; 

· makes clear school priorities, for example PSHE; 

· makes most effective use of the resources and facilities available. 

(
  Constructing a scheme of work for PE within the framework of the key-    stage plan       

When reviewing or creating a scheme of work for PE, you may find it helpful to consider: 

· the distinctive contribution of PE to the school curriculum and the programmes of study for key stages 1 and 2; 

· the balance between the different areas of activity drawn from the programmes of study; 

· the length of time to be spent on activities and how they are to be sequenced for effective learning; 

· the relationship between, and the time spent on, areas of activity developed in curriculum time and those supported by extra-curricular provision and activities at home and in the community; 

· the organisation of activities to account for the demands of indoor and outdoor work and the use of facilities such as the hall, playground or pool; 

· the selection of appropriate teaching activities to excite and motivate children and provide opportunities for progress and attainment; 

· how to check children's progress; 

· links with other areas of the curriculum; 

· the most appropriate ways of achieving continuity in learning through sequencing and connecting units. 

(  Evaluating the extent to which a scheme of work encourages 

      progression in children’s learning
To help with long- and medium-term planning, you will need to consider the following questions: 

· What is known about the prior learning achieved by children when they enter the key stage and how has this been accounted for in the pitch of early units? 

· What core tasks have been successfully completed and how are the next core tasks more demanding or challenging? What new learning do they need? 

· Which knowledge, skills and understanding associated with an area of activity depend upon a secure understanding of previously introduced ideas? 

· How can units be sequenced and overlapped to ensure that earlier work lays the necessary foundation for later work without work having to be repeated? 

· How are opportunities created for consolidating earlier work that is essential for progress and which some children might find difficult? 

· When knowledge, skills and understanding are revisited and reinforced, is the same context used or are activities changed? 

· How are children who have some competence or expertise beyond the expected levels challenged? 

· How are children who are unable to reach the expected levels challenged? 

· Are activities differentiated appropriately to enable children to learn at different levels, rates and with different outcomes? 

· For effective learning, is it best to teach a particular unit frequently for short periods of time, for example in three 30-minute swimming lessons a week for five weeks; or would some activities, such as gymnastics, be better distributed over a longer period of time, for example in two 45-minute lessons a week for ten weeks? 

(  Checking progress and attainment 

The following questions may help you to focus on checking progress and attainment: 

· What are the learning objectives for each unit? 

· What are the learning outcomes for each unit and do these satisfy the learning objectives? 

· Do the teaching activities focus on the learning objectives and make it possible to achieve the learning outcomes? 

· How is progress recognised, and how are checks on progress made? 

· Do the learning objectives and learning outcomes match the expectations for attainment by the end of each year? 

· How are the activities and core tasks pitched to ensure expectations can be met? 

· How is progress checked across activities and not just within them? 

· How is account taken of learning that takes place outside of lessons? How is it used? 

(  Skills, techniques and key ideas 

It is also helpful to ask: 

· What are the knowledge, skills and understanding identified within the programme of study for each key stage? 

· In terms of the level descriptions, what is the demand of these skills and this knowledge and understanding? 

· How can the knowledge, skills and understanding be divided into manageable units, each with an activity focus, so that they are appropriate for the overall aims and purposes of the curriculum at each key stage? 

· Is there an appropriate balance between the areas of activity? 

· Is there a preferred time of year for teaching some skills, techniques or ideas, for example do they involve going outside? 

· Do the resources required for the teaching of a unit influence when it might be taught? 

· How do units interrelate so that learning is supported and extended in different units? 

The Planning Process 






Long-, Medium- and Short-Term Planning

(  Long-term planning for PE 

This should be undertaken in the context of each school's overall curriculum plan, which reflects the needs of all children and the requirements of the national curriculum. All staff need to agree which parts of the programmes of study are drawn together to make coherent, manageable teaching units. The long-term plan should illustrate how teaching units are distributed across the years of both key stages in a sequence that promotes both curriculum continuity and progress in children's learning. Units may be linked with work in other subjects.

(  Medium Term Planning

A medium-term plan should identify learning objectives and outcomes for each unit and combination of units in a year group and suggest possible teaching activities that will enable these to be achieved. A medium-term plan should show a sequence of activities that will promote progression and estimated time each unit would take. All staff could be involved in the production of the medium-term plan, with the PE co-ordinator ensuring that there is consistency within the units and that they promote progression. 

(  Short Term Planning

Short-term planning is the responsibility of individual teachers, who build on the medium-term plan by taking account of the needs of the children in a particular class and identifying ways in which ideas might be taught. It focuses on building learning through a succession of lessons, and takes children through the steps they need to follow to meet the learning objectives and complete the core tasks with quality and confidence. It also uses teacher assessment and evaluation of progress to decide on the learning priorities that will lead to improvement in performance. Medium Term Plans should guide teachers' short-term planning by giving a range of possible teaching activities and the core task for each unit. 

Planning a Scheme of Work

When planning a scheme of work it is always useful to assess the current situation in your school by completing a simple audit. 

(  Long Term Planning

Consider how often each area of activity taught?

- is there a  balance across the curriculum and each key stage?

- how often is Physical Education taught each week?

- how long is each lesson?

- do you have the resources to match the curriculum needs?

Consider when physical education taught? 

Is there a variety of:

- morning and afternoon sessions?

- appropriate hall/playground/field allocation times?

- appropriate duration for the nature of the activity?

Where is physical education taught?  You will need to consider the environment according to:

- the activity;

- the safety implications (especially off-site);

- the weather conditions;

- the time of year;

- the playing surfaces available;

- the resources available.



(  Medium Term Planning

(  is there a planning framework you work to?

(  do you identify your learning objectives?

(  do you address statutory requirements?

(  do you make assessment an integral part of your planning?

(  do you ensure progression and continuity in your planning?

     (  do you use the TOPS cards as a resource for your short term 

          curriculum planning?

(  Short Term Planning

(  Do you have a lesson framework to work to?

(  Does each lesson have a clear structure?

- Warm up/Introductory activity

- Main Skill Activity

- Development

- Cool down/Concluding activity

( Does the lesson planning allow the teaching to build upon the previous 
learning experiences of the pupils?  i.e. will you plan weekly rather than 6 
weeks of lessons at a time?  If you wish to build upon previous learning 
experiences and the attainment of the pupils, you will ideally plan each 
individual lesson, based upon the medium term plan; reflecting upon the 
previous lesson and as soon as possible after the completion of the last 

     lesson.


Planning Activities within the Physical Education Curriculum

It is important to remember that the 4 strands identify aspects of physical education where children make progress within and across the key stages. When teaching the programmes of study you should ensure that when evaluating and improving a performance, connections are made between developing, selecting and applying skills, tactics and compositional ideas, and fitness and health.

(  Features of Progression

To ensure children make progress in PE as they move through key stages 1 and 2, teaching should provide opportunities for children to progress: 

· from early movement explorations to acquiring and developing a range of skills that show improved control and co-ordination, and then to refining and extending these skills and being able to perform them with some accuracy, consistency and fluency; 

· from the simple selection and application of skills in a series or in combination to the planning and use of more complex sequences, games strategies and compositional principles; 

· from being able to describe what they see being performed to making simple evaluations of performance and being able to use this information to improve the quality of their work; 

· from knowing that exercise makes them hot or out of breath to developing an understanding of why activity might be good for them and how important it is to their general health and wellbeing, and how different types of fitness affect their performance. 

These broad indicators of progression are incorporated in the national curriculum programmes of study for PE under four aspects:

· 'Acquiring and developing skills'; 

· 'Selecting and applying skills, tactics and compositional ideas'; 

· 'Evaluating and improving performance'; 

· 'Knowledge and understanding of fitness and health'. 

These aspects are closely interlinked. For example, the evaluating and improving of performance should take into account the relationship between developing, selecting and applying skills, tactics and compositional ideas, and fitness and health. 

The quality of a performance and the selection of skills, tactics and compositional ideas are affected by the range and level of skill, the type and degree of fitness, and the understanding of the concept of the activity. These aspects and the contexts for their development in the PE programmes of study, together with the expectations in the units, are 'pitched' to correspond with the national curriculum level descriptions in PE.

(  The 4 strands of the National Curriculum and their 

      relationship to teaching different activities at key stage 1 

      and 2  


	Areas of knowledge skills and understanding where progress should be made at key stage one

	Pupils should be taught to:


explore basic skills, actions and ideas with increasing understanding


remember and repeat simple skills and actions with increasing control and co-ordination
	Pupils should be taught to:


explore how to choose and apply skills and actions in sequence and in combination


vary the way they perform skills by using simple tactics and movement phrases


apply rules and conventions for different activities
	Pupils should be taught to:


describe what they have  done


observe describe and copy what others have done


use what they have learnt to improve the quality and control of their work 
	Pupils should be taught to:


how important it is to be active


to recognise and describe how their bodies feel during different activities

	Acquiring and developing skills
	Selecting and applying skills, and compositional ideas
	Evaluating and improving performance
	Knowledge and understanding of fitness and health



	Areas of knowledge skills and understanding where progress should be made at key stage two

	Pupils should be taught to:


consolidate existing skills


perform actions and skills


with more consistent control and quality
	Pupils should be taught to:


plan, use and adapt strategies, tactics and compositional ideas for ind., pair, small group and small team activities


develop and use their knowledge of principles behind the strategies, tactics and ideas to improve effectiveness


apply rules and conventions for different activities
	Pupils should be taught to:


identify what makes performance effective


suggest improvements based on this information 
	Pupils should be taught to:


how exercise affects the body in the short term


to warm up and prepare for different activities


why physical activity is good for their health and well being


why wearing appropriate clothing and being hygienic is good for their health and safety

	Acquiring and developing skills
	Selecting and applying skills, and compositional ideas
	Evaluating and improving performance
	Knowledge and understanding of fitness and health


Progression through a Unit in Physical Education

When planning physical education it is important to understand how children learn. Physical Education programmes and units of work and should reflect this if they are to provide the necessary challenge and enjoyment for the children.

	Step
	Children:

	1.
Introduction
	Need to be shown and told to clarify what is expected

	2.
Exploration
	Try out what they can do and experiment with new skills and ideas

	3.
Selection and application
	Make decisions about skills and ideas that are appropriate to the task and use them more consistently

	4.
Consolidation and refinement
	Practise skills and ideas in the context of the activities that you teach and become more secure and confident

	5.
Adaptation and extension
	Need to be challenged to use a wider range of skills and ideas

	6.
Change of context/environment
	Need to restructure their thinking by being moved on to a similar task but in a new environment or context


Teaching and Learning in Physical Education

There is a need to identify some key words for a teacher wishing to develop unit of work or a lesson to move children on to higher standards in Physical Education.  

(  The table below identifies the key words and puts them into 

      the context of physical education

	Key words
	How?

	Ask
	children to show what they can already do
	By revisiting tasks and  activities

Exploring other possibilities

	Help
	children to improve what they can do

and gain a better understanding
	By exploring possibilities

Being shown new ideas

Watching others

Discussing ideas

	Teach
	new skills at the right time
	Individual, group or whole class teaching

By showing how

	Talk
	to individuals or whole group and explain what, why and how they can perform and think
	

	Listen
	to what they say about what they can and cannot do
	


Considerations for Medium Term Planning

(  Suggested Timing of each unit

Each unit is designed for eight to 12 hours' work. Some teachers may wish to add other material or units to enable them to meet or exceed the expectations described in each unit. The time taken to cover the work in a unit will depend on the: 

· length of each lesson; 

· frequency of the lessons; 

· abilities of the children; 

· amount of material previously covered; 

· amount of work being covered in other overlapping units; 

· amount of work being covered out of lessons. 

(  Assessing progress

Watching children work, talking to them about what they are doing and listening to them describe their work will generate useful assessment information. The teaching and learning suggested in these units should provide a rich source of information that may be used to inform future teaching. Above all, the suggested range of teaching approaches should help teachers acquire considerable knowledge of their children's needs, their rate of progress and standard of attainment. 

The learning outcomes in each unit indicate how children might show what they have learnt. Monitoring these learning outcomes during the course of teaching a unit will help teachers establish each child's progress, and feedback during lessons on how far the learning outcomes have been met will help teachers set appropriate targets for individuals. 

The expectations provide brief descriptions of attainment for each unit, and they should help teachers to decide if individual children's progress differs markedly from that expected of the majority. Teachers may wish to note this and possibly to use the information to provide feedback to: 

· parents, in discussion or in a report; 

· help the next class teacher plan appropriate work; 

· the children as the basis for future target setting. 

Recording every aspect of individual children's progress is neither necessary nor desirable. Records should be selective and brief. They should be fit for purpose and teachers need to have a clear reason for recording the information. Significant achievement or weakness may be noted to serve as a basis for planning appropriate challenges or to form part of the annual report on progress. 

At the end of key stages 1 and 2 teachers are not required to make statutory judgements about children's attainment in relation to the attainment targets and level descriptions for PE. However, the national curriculum level descriptions can be used by teachers in their planning and evaluation of children's work to ensure they make progress. 

(  Links with other areas of the curriculum

As well as making its own distinctive contribution to the school curriculum, PE contributes to the wider aims of education at key stages one and two. Within PE children will have opportunities to develop:

Language and communication

PSHE and citizenship

Thinking skills

ICT

What information should a Medium Term Planning Sheet contain? 

To be of value a medium term planning sheet should enable a class teacher to plan a succession of lessons to take the children through the steps they need to follow to meet the learning objectives and complete core tasks with quality and confidence.

(  A Medium Term Plan should:


identify learning objectives and outcomes for each unit in a year group 


suggest possible teaching activities that will enable these to be achieved


indicate an estimate of the time each unit will take


identify prior learning


suggest sequenced activities that promote progression


suggest cross-curricular links 


identify vocabulary which is appropriate for the activity and the key stage


identify the resources needed to teach the unit

· identify the skills that need to be taught

· suggest strategies that enable children to apply the skills

· identify methods of assessment to aid short term planning

Section Three:

 A framework for a scheme of work 

(  The purpose of this section is to provide:

a framework that should be effective and workable so that you can use and adapt it to plan physical education at your school. It provides examples of long and medium term plans, which have been developed using the QCA documents.

USING THIS SCHEME OF WORK

(
The materials in this section offer a framework for long and medium term plans in physical education. It has been developed using the national curriculum programmes of study for PE, the QCA schemes of work and where appropriate some of the TOPs materials. The framework is an example of how the QCA scheme can be developed and refined to meet the needs of your own school. 

(
All the information is included on the disc, which accompanies the guidance notes, and it can be adapted and used as you wish.

(
If this scheme of work is to be meaningful, it needs to be relevant to the needs of the children in your school. You are therefore encouraged to adapt and personalise it as you wish.

(
The scheme of work has taken account of overall levels in expectations and whilst many first schools have mixed age classes the main issues in Physical education are the stages of child development and how these impact on the acquisition of skills and understanding. There is often no more difference between children of different ages than between children of the same age.

(
The core tasks in the Medium Term plans can be used as progression markers with children working towards different core tasks that suit their individual development, abilities and needs. The adaptations and variations on the core tasks suggest ways to make the core task easier or harder.

(
The learning outcomes in each unit indicate how children might show what they have learnt. These should help the teacher monitor a child’s progress during the course of a unit.

The Exemplar Units of Work

(
 LongTerm Planning Sheets

Each unit is set out in the same way. 

Title of the unit

This indicates the area of activity that the unit covers. 

Learning Outcomes at the End of the key Stage

This indicates the kind of things children will be able to do within physical education by the end of a particular key stage.

Areas of Knowledge, skills and Understanding

These are the 4 aspects where children make progress within physical education across the key stage.

Programme

This identifies the programme of study for a given activity across a key stage.

Units of Work

These are identified by number and the learning objectives for each aspect are identified. The learning objectives are expressed in a general form and are derived from the national curriculum programmes of study.

Teaching Styles and Strategies

These are a list of suggested styles and strategies that could be used to deliver the units of work within this activity. It includes assessment methods and also agreed strategies for Health and Safety.

(  Medium Term Planning Sheets

Unit and Year

This identifies the number of the unit and the year it could be taught.

Focus 

This identifies the focus of the unit.

Duration and Date 

Identify the suggested time the unit may take to teach.

Prior learning
This section indicates the knowledge, skills and understanding that it is helpful for children to have before they start the unit.

Expected Learning Objectives

These are derived from the long term plans and relate to the 4 aspects where children make progress These are the small steps necessary to build up the knowledge, skills and understanding within the unit. The numbers identify where they are being covered within the unit.

Vocabulary
This shows the vocabulary that children are likely to meet or return to during the course of the unit. 

Learning outcomes
These specific outcomes from the teaching activities provide indications of children's progress. Opportunities for checking progress should arise naturally in the course of teaching the unit. Teachers are not expected to keep detailed records of each child's progress in relation to the learning outcomes.  These are also identified by numbers and can be used to monitor progress.

Cross-curricular links
These show where there are important links to learning in other areas of the curriculum. 

Resources
This lists the equipment and resources likely to be needed for the suggested activities. 

Suggested teaching activities
These offer activities through which children can be taught PE within the unit. Teachers may wish to substitute other activities through which the learning objectives can be achieved. In all units it is important that children are enabled to learn PE in a variety of different ways from varied teaching activities. These activities are structured to provide ideas that could be used at different stages in a lesson and throughout the unit.

Suggested teaching strategies

These offer variations in the way activities could be delivered to different groups or individuals.

Core tasks
The core tasks provide a focus and context for the unit. They are pitched at an appropriate level for the majority of children. Adaptations are provided to make the task easier or harder. 

Expectations
These give broad descriptions of what children might be expected to know, understand and be able to do by the end of the unit. They also describe the range of responses that might be achieved by the more and less able in the class. 

 COVERAGE OF UNITS

	Key Stage 1

	Type of sheet
	Units

	Long Term

Medium Term
	Dance Activities Y1

Dance Activities Y2

Games Activities Y1


Net Games


Net Games


Striking and Fielding Games

Games Activities Y2

Gymnastic Activities Y1

Gymnastic Activities Y2

	Key Stage 2

	Type of Sheet
	Units

	Long Term 

Medium Term
	Dance Activities Y3

Dance Activities Y4

Games Activities Y3

Games Activities Y4


Invasion Games 


Net Games


Striking and Fielding Games 

Gymnastic Activities Y3

Gymnastic Activities Y4


IMPORTANT DOCUMENTS

(  The following documents were used in the planning of this 
      


  scheme of work:

National Curriculum 2000 Teachers Handbook

QCA scheme of work Teachers Guide

QCA units of Work  which are also available from the QCA website and can be downloaded and saved on disc.

ADDITIONAL SUPPORT MATERIALS

QCA and SCAA publications are available from QCA Publications, PO Box 99, Sudbury, Suffolk CO10 2SN (tel: 01787 884444) 

Expectations in physical education (SCAA, 1997) booklet, order ref KS1&2/97/700, #3 

Expectations in physical education (SCAA, 1997) video, order ref KS1&2/97/810, #6 

Physical education and the health of the nation - Conference report (SCAA, 1997) order ref COM/97/841, #3 

Outdoor and adventurous activities in physical education key stage 2 - Guidance for teachers (QCA, 1998) order ref QCA/98/172, #3 

Exemplification of standards in physical education at key stages 1-3 (ACCAC, 2000) video and booklet. Available from ACCAC (tel: 02920 375427) late 2000 

Useful contacts
Arts Council for England, 14 Great Peter Street, London SW1P 3NQ (tel: 020 7973 6552) 

British Association of Advisers and Lecturers in Physical Education, Nelson House, 6 The Beacon, Exmouth, Devon EX8 2AG (tel: 01395 263247) 

British Heart Foundation, Education Department, 14 Fitzharding Street, London W1H 4DH (tel: 020 7935 0185) 

Central Council of Physical Recreation, Francis House, Francis Street, London SW1P 1DE (tel: 020 7828 3163) 

Central YMCA, Training and Development Department, 112 Great Russell Street, London WC1B 3NQ (tel: 020 7580 2989) 

The English Council for Outdoor Education, Training and Recreation, Mary Sanders, 145 Gwydir Street, Cambridge CB1 2LJ (tel: 01223 356615) 

Exercise and Health Group, Department of Physical Education, Sports Science and Recreation Management, Loughborough University, Leicestershire LE11 3TU (tel: 01509 223259) 

Health Education Authority, Trevelyan House, 30 Great Peter Street, London SW1P 2HW (tel: 020 7222 5300) 

National Dance Teachers Association, 47 Grove Hill Road, London SE5 5DF (tel: 020 7274 0526) 

National Coaching Foundation, 114 Cardigan Road, Headingley, Leeds LS6 3BJ (tel: 0113 274 4802) 

Outdoor Education Advisers Panel, Clive Atkins, OUTSET, Education Centre, Queens Road, Walthamstow E17 8QS (tel: 020 8521 3311 ext. 4363) 

Physical Education Association of the United Kingdom, Building 25, London Road, Reading, Berkshire RG1 5AQ (tel: 0118 9316240) 

Sport England, 16 Upper Woburn Place, London WC1H 0QP (tel: 020 7273 1500) 

Youth Sports Trust, Rutland Building, Loughborough University, Leicestershire LE11 3TU (tel: 01509 228293)

Notes





Notes





Notes





Notes











  Schools’ overall Curriculum Plan


  Aims of the School


  Philosophy of the School


  Ethos of the School





Needs of all children


Requirements of  National 


Curriculum





Curriculum Review and Evaluation of Physical Education Programme





Consider needs of class and Individual children


Plan lessons to meet the learning objectives and outcomes


Plan for progression


Consider prior learning 


Provide link with subsequent units





Identify learning objectives and outcomes for each unit and combination of units


Suggest possible teaching activities to achieve these


Sequence the activities to promote progression


Estimate the time each unit will take








Identify activities to be taught and agree which parts of the POS should be drawn together to make coherent teaching units


Agree how these units should be distributed across the Key Stages to promote continuity and progress in children’s learning


Consider whether any unit can be linked with other subjects








Notes





Facilities available





Notes








Guidance Notes for Planning  Schemes of Work 


