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4th November 2009

Alan Wallis

LDA Manager

Education Development Centre

Hepscott Park

MORPETH

Northumberland 

NE61 6NF

Dear Alan 

National Physical Education and Sport Strategy for Young People (PESSYP) - survey of impact of professional development opportunities on pupils’ learning and personal and social development

Thank you for your hospitality and co-operation, and that of your staff during my visit on the 6th and 7th October to look at the impact of professional development opportunities in physical education (PE) on pupils’ learning and personal and social development.

The visits to schools provided valuable information that will contribute to national evaluation and reporting.  All of the schools visited have engaged positively with the professional development programmes (PDPs) provided by the local authority.  Published reports will list the names of the contributing institutions but they will not be identified in the main text without prior permission. 

A range of evidence was used to inform judgements, including observation of lessons, interviews with staff and pupils, scrutiny of relevant documentation and assessment data. 

Achievement and standards in observed work in schools

The impact of professional development opportunities provided through the Local Delivery Agency (LDA) results in good and sometimes outstanding achievement in pupils’ learning. 

· Current work indicates attainment for the majority of pupils is above average.  A variety of professional development programmes have helped to accelerate the pace of improvement in a first, middle and upper school. 

· Capacity building by the LDA through the use of recognised teaching expertise for tutoring courses is a major driver in stimulating pupils’ achievement in schools where the tutors are based.  Two teachers commented independently on how tutoring courses for other adults results in them setting higher expectations of themselves.  Both described how regular and wider networking gave fresh perspectives and the opportunity to learn outside the school itself.   This thinking is clearly future-orientated and it is their desire to improve on previous best through continuous self-evaluation that is leading to sustained progress.  For example,  a flexible and ‘risk-taking’ approach to the ‘grouping’ of pupils in a middle school games lesson resulted in gifted and talented pupils responding thoughtfully to challenging questions and then applying new understanding in cutting down space to outwit opponents.  Ball control is consistently good; strategies are applied with precision and adjusted according to the way the opposing team react.  By ‘marrying’ ideas from professional development linked to the Junior Athlete Education (JAE) initiative with the ‘games for understanding’ approach regularly used in lessons, the subject leader has successfully raised standards. 

· The PDP provided by a local School Sport Partnership (SSP) has led to above average attainment and good progress in two small rural first schools.  Regular use of a specialist PE teacher, (the partnership School Sport Co-ordinator) working alongside non-specialist teachers from the two first schools creates an excellent atmosphere for learning.  The shared approach helps the non-specialist teachers improve their knowledge and understanding of the subject and the specialist teacher to adopt and apply strategies that are appropriate when managing the learning of pupils between the ages of four and eight.   All teachers comment on the benefits to pupils and to themselves, particularly recognising the value of team teaching.  The availability of a purpose built and spacious sports hall with good quality age-appropriate resources further enrich the learning environment.   Pupils also recognise the benefits, one young pupil said, “It’s good here because we learn new things.  We enjoy coming and using the equipment”
· Working with a wide age range in the class ensures some younger pupils learn quickly by copying the actions and responses of their peers.  

· Useful data is now being collected to assess, track and record progress and to help pupils understand what they should do to improve further.  However, activities are not sufficiently modified to suit the wide ability range and levels of maturity and experience across the four year age range.  For example, the majority of reception age pupils were over challenged when required to work with a partner to throw, bounce and catch a tennis ball.           
Personal development and well being in observed work

The professional development opportunities provided by the LDA makes an outstanding contribution to pupils’ personal development and wellbeing.

· Participation levels in PE are very high.  Almost all pupils in all age groups appreciate the need for physical activity as part of a healthy life-style.  Following attendance at professional development programmes on the new PE curriculum, innovative approaches have been introduced by a sports college.  The range of activities available across Key Stage 4 and the choice of pathways that can be followed ensure the curriculum is suitably ‘tailored’ to meet pupils’ different interests and approaches. The inclusion of health and fitness units of work with regular tests and tracking data emphasises the importance given to improved health and well-being. 
· Pupils’ behaviour and attitudes are exemplary creating a very positive ethos in lessons.  It was particularly impressive to see how Year 8 pupils persevered with tasks and took satisfaction from new knowledge and understanding achieved in an outdoor lesson despite continuous rainfall at the time.  
· Pupils’ engagement and enjoyment of lessons is in part due to successful learning outcomes, and in part to the way their thoughtful contributions are welcomed.  However, there are too few opportunities for them to hypothesise, test out their own ideas and solve problems for themselves. 
Impact on achievement and standards in whole school PE    
The impact of professional development opportunities on learning outcomes in whole school PE is good.  This is a much better ‘picture’ than that typically seen nationwide.

· At school level a range of strategies are in place to ensure PDPs make an impact on the quality of PE for all pupils.  In each school there is a culture that everyone is a learner.  There is an expectation that through networking and delegation of responsibilities, issues and interests will be shared.  The ‘sharing’ process takes various forms.  In a sports college each member of the department has responsibility for leading, reporting and advising on a specific initiative.  Recent examples include, provision for gifted and talented pupils and re-modelling the Key Stage 4 curriculum.  In a middle school, coaching, mentoring and performance management are important parts of the process.  

· The SSP facilitates discussions between the Primary Link Teachers (PLTs) in first schools.  They also make effective and efficient use of an SSCO to ensure that all pupils have access to enhanced provision. 

· In each school, good practice developed through PDPs in PE has been applied in the wider curriculum.   Examples include, the improvement of handwriting in two first schools and use of the principles underpinning the JAE programme across other departments in a sports college. 

· At LDA level there is a strategic plan to work with a range of providers to deliver the PESSYP programmes alongside a range of other centrally managed initiatives that have a focus on improved teaching and learning.  The workforce development programme involving PE training for Higher Level Teaching Assistants (HLTAs) and Teaching Assistants (TAs) is worthy of wider recognition. 

· The LDA uses funds efficiently to communicate important messages and share good practice county-wide.  The PDP booklet distributed to all schools and the updated website dedicated to PE and school sport are both excellent sources of information.

· Limited capacity in the central workforce makes it difficult to measure the impact of various PDPs on pupils’ learning. 

Recommendations for action

· Work more closely with the network of SSPs county-wide to deliver and sustain professional development opportunities that have a sharper focus on pupils’ learning outcomes

· Build further capacity in the LDA by identifying, harnessing and promoting teaching expertise for tutoring purposes. (In a similar way to the shared approach already used with a sports college)

· Negotiate a framework for accountability that requires all schools to demonstrate the impact of PDPs on pupils’ learning and/or personal and social development.

I hope these observations are useful as you continue to promote professional development opportunities in Northumberland.

Yours sincerely 
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I Howard Todd

afPE QA and Impact Team

