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QCA CORE TASKS – Why are they useful?

The QCA core tasks can play a useful and crucial role in bringing together pupils’ PE experiences.

· What are core tasks?

These are standardised tasks that provide a focus and context for each unit.  They are contextual in relation to units, expectations and attainment levels.  They are pitched for the majority of children, with adaptations provided to make the task easier or harder.  They give pupils an opportunity to use and show what they have learned in a real context – suitably challenging for their age/ability.

· Why are core tasks useful?

They are:

1. Contextual in relation to units, expectations and attainment levels

2. Levelled by default to the attainment targets and outcomes

3. Standardised tasks designed to assist assessment and measure pupil progress, related to the 4 aspects of PE.
They provide:

1. Clear outcomes for pupils to achieve and for teachers analyse

2. A complete piece of work or end product for pupils to work towards

3. Focus and sense of directions

4. Something that pupils can visualise 

5. Something to perform/share/celebrate

6. A Challenge

· Where can they be found / downloaded?

www.standards.dfes.gov.uk/schemes - navigate to the PE units of work, click on a specific unit and then core tasks.
Using core tasks to track pupils’ progress in
physical education
‘Authentic Contexts’
The core tasks in the QCA/DfES scheme of work for physical education (PE) give pupils an opportunity to use what they have learnt in an authentic context that is suitably challenging for their age and ability.

The PE core tasks provide a complete piece of work for pupils to achieve (Similar to the final piece of work that would be put into a pupil’s portfolio or displayed on the wall in another subject).  They:

· have been designed to match the physical, mental and emotional maturity of most pupils in an age group

· enable pupils to make progress by improving the quality of their performance in a particular task

· grow in complexity and difficulty as pupils make progress through a series of tasks

· have been written so that pupils can visualise a task – they know what it looks like and what to aim for

· enable teachers to recognise and validate pupils’ progress

Each core task covers the four aspects of knowledge, skills and understanding required by the PE national curriculum, as shown in the following diagram.  The components are linked and all need to be developed in order to perform a core task well.

The PE core tasks also provide an excellent framework for assessment for learning, as they involve an ongoing discussion between teacher and pupil about how to improve the quality of performance and make progress.

How do core tasks cover the national curriculum?
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Linking the Four Key Aspects

The revised programmes of study for physical education have been constructed around four key aspects.  These key aspects describe the knowledge, skills and understanding that must be taught.

The  aspects of physical education in which pupils make progress within and across key stages should be seen as:

· Connecting

· Interrelating

· Impacting upon each other

They provide the platform for teaching, assessing and reporting

Connecting the four aspects using an example  specific to an invasion games skill - within a game or core task would be as follows:

· Acquiring and developing skills 

    Learn to perform a bounce pass or dribble

· Selecting and applying skill, tactics and compositional ideas

Where and when to perform a bounce pass or dribble

· Evaluating and improving

Consider the other aspects and how they may be improved

· Knowledge and understanding of fitness and health

Developing the necessary balance, speed and agility required

HOW TO USE CORE TASKS TO IMPROVE PUPIL ATTAINMENT AND PLOT PROGRESS IN PE
NB: When incorporating the use of core tasks into your teaching it is crucial that you are familiar with QCA units of work - particularly the Medium term plans and sections on pupil expectations and learning outcomes {4 strands } in addition to existing school PE plans and assessment material which may include :
	· Assessment for learning policy
	· assessment registers

	· self-assessment tables
	· child friendly level descriptors


Once you are happy with the above you may follow this guide:
· Discuss and share the task with the pupils, via the use of child friendly learning objectives and /or reciprocal task cards, .Highlight child friendly success criteria and /or levels descriptors - sharing with children what they will be assessed on and reasoning behind this early unit task.

· Try to give pupils /students as much responsibility as possible in completion of the core task in terms of organisation of equipment etc. During activity assess the pupils to establish a baseline level taking into account some of the learning outcomes.

· ASAP - provide effective feedback to pupils on the levels awarded and give generic targets of what a level three student, for example, has to do in order to achieve a level four. {Only appropriate to KS 3,4}  
· Discuss and identify what, as a group, they think they need to improve upon in order to perform the core task well in the future. Involve them as much as is possible in this.
· Each week teach, revisit and practise various elements of the core task over duration of the relevant unit of work. This should be related back to the whole task when appropriate. {explain this to pupils}
· Re-visit the full core task towards the end of the unit. You may wish to use self-assessment sheets as preparation for this a couple of lessons before. Inform the children that they will have a good deal of time to show their finished product in this final week/lesson (ensure you give them “ enough time to get good” )

· Consider the use of ICT to help capture their progress and attainment

· Make notes and/or formally record assessment relating to unit expectations/levels using the QCA ‘Plotting Progress Chart’ and the schools’ preferred recording method i.e. colour coded traffic light system related to Learning Outcomes and the 4 Aspects of PE, register with account of 4 Aspects etc

And/or

· A user friendly summative class record sheet/system.  Consider how many pupils you feel have made progress from the baseline assessment that you made at the start of the unit
GYMNASTICS
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PE at Key Stage 3 and 4
(Year 6/7)
Unit 15: Gymnastic activities – Link Unit
Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit

Task 1

With a partner, use skills and ideas from this unit to create and perform a pair sequence on the floor lasting about one minute.  The sequence must:

· include at least six different actions

· include at least four balances (some of which must be upside down)

· show how the two partners relate their own actions and balances to each other

There must not be any physical contact between partners

Adaptations and variations on the task

Ask pupils to:

· make their sequence longer, eg include more balances, body shapes, and/or ways of travelling (this will make the task harder)

· make their sequences shorter

· include specific actions or agilities that are more difficult (for the more able)

· work with some support of help (for the less able)

· vary their sequence by changing the orders of shapes, or ways of travelling

· perform their sequence using different levels and changes of speed, or changes of speed and directions

· fit short phrases of action to music

Task 2

Using the ideas and actions used in the pairs sequence, join with another pair and combine the two sequences to produce a group sequence either on the floor or using apparatus.  Plan for pathways, eg towards, away, parallel; relationships, eg linked, using some physical support, separate, symmetrical, asymmetrical; and timing, eg matched and mirrored, canon, unison.

Adaptations and variations on the task

Ask pupils to:

· find a way to perform the same sequence using different apparatus, or a combination of floor and apparatus

· work in larger or smaller groups, to make the task harder or easier

· include canon, matching, or a change of partners

· perform their sequence with a different emphasis, eg stretched shapes or movements that involve curling actions 
PE at Key Stages 3 and 4
(Year 7/8)

Unit 16: Gymnastic Activities – Development

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit

Task 1

In pairs or threes, pupils design and then perform an apparatus sequence of six to eight actions incorporating flight, rolls and balances, which focuses on carrying weight on hands.  It must be synchronised or in canon, or be a mixture, and should involve no partner contact.

Adaptations and variations on the task

· to make the task harder, increase the number of actions required. Decreased them to make it easier

· some pupils may need to produce individual sequence.  Others may be able to work in groups of four

· ask pupils to adapt their sequences by performing them on different apparatus 

· arrange for pupils to perform their sequences with different partners

· ask them to swap roles and perform each other’s parts in the sequence

Task 2

In pairs or threes, pupils create and then perform a sequence on the floor, incorporating four to six still partner contact shapes.  Contacts can include supporting part or all of a partner’s weight.  Link the sequence using actions involving rotation, flight and other forms of travelling.

Adaptations and variations on the task 

· some groups will need to be given set actions to incorporate in their sequences

· ask pupils to change the speed at which they perform the sequences

· some pupils will need to use partner contacts where weight support is minimal 
PE at Key Stages 3 and 4
(Year 9/10)
Unit 17: Gymnastic Activities – Intermediate

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit

Task 1

Pupils design, prepare and perform a group sequence on the floor.  The sequence must last between 1 and 1.5 minutes, and involve four or five performers.  It should incorporate a range of pair and group contact support shapes and balances.  Pupils should prepare it for a display taking into account the position of the audience.

Adaptations and variations on the task

To make it easier:

· reduce the size of the group

· reduce the length of the sequence

To make it harder:

· increase the size of the group

· increase the number of difficulty of the agilities 

· limit the performance space

To vary the task:

· perform the sequence in a different order, eg in reverse
Task 2

Pupils design, prepare and perform a group sequence using apparatus.  The sequence should last 1 to 1.5 minutes.  It should make use of either fixed/Olympic apparatus, or rhythmic gymnastic apparatus.  Pupils should use a specific style of gymnastics and set out criteria against which they wish their sequence to be judged.

Adaptations and variations on the task

· use a different style of gymnastics and apply the rules for it

· ask pupils to decide on the rules and conventions and create sequences using their own style

· ask them to perform their sequences to music 

· change the groups and ask pupils to teach each other their sequences, and then combine them to make new ones

· ask pupils to perform their part of the sequence by themselves

· ask pupils to swap roles and perform each other’s parts in a sequence 

PE at Key Stages 3 and 4
(Year 10/11)

Unit 18: Gymnastic Activities – Advanced 

Core Task 

The following core task could provide a focus for pupils’ activities in this unit

Task 1

Pupils work in a small group to plan, organise and perform gymnastic competitions or displays, using the following guidelines:

· select a particular style(s) of gymnastics and create a series of sequences as a group that go to make up the competition or display

· set the criteria for the display or competition and ensure these are met, including the time requirements and the range of techniques or agilities, with the higher degrees of difficulty required, eg as can be found in gym handbooks
· decide on the date for the competition(s) or display(s) and develop a plan to make sure the group is ready

· evaluate the quality of performance in the competition or display and implement a programme for improvement

Adaptations and variations on the task

· rather than using a known style of gymnastics, teacher and pupils could create their own criteria for judging

· sequences could be performed individually, in pairs or in groups. They could incorporate a range of different types of apparatus 
· groups or classes could organise a more ‘public’ display of their work through video, photos or organising a performance for others 

· music could be used to accompany the sequences 
GAMES
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PE at Key Stages 3 and 4
(Year 6/7)
Unit 5: Games Activities – Link

Core Tasks

The following core task could provide a focus for pupils’ activities in this unit

Task 1: Invasion Game

The aim of the game is to set up an attack, and to shoot or score without the defenders touching the ball.

Play the game four against three or five against four, on a pitch that is divided into three sections.  The larger team (mainly attackers) starts with the ball in one end section, and tries to sore a goal in the other end section.  The smaller team (mainly defenders) is only allowed in the middle section of the pitch, and has to try to stop the opposition from scoring or keeping possession.  The smaller team scores when it gets the ball in one of two goals in the larger team’s starting section (diagram 1).

Adaptations and variations on the task

Ask the pupils to:

· play the game with different equipment, eg equipment for hockey, football, rugby, netball
· play on a pitch that is wide, but short from end to end 
· play on a pitch that is narrow, but long from end to end 
· only score when they are inside a ‘scoring zone’ or outside a ‘scoring zone’

· play with only a limited number of players allowed in the ‘scoring zone’

· play even-sided games, with the team in possession allowed to go anywhere and the team not in possession restricted to the middle zone

· play even or uneven small-sided games where there is no restriction on where players may go, but where the ball may not be dribbled across a line.  (in rugby, after running across a line, the ball must be passed).

Task 2: Net/Wall Game

The aim of the game is to score points by making the ball bounce twice on the opponents’ side of the net.  The first bounce must land in the court.

Play in pairs or threes on a court that is short and wide.  Serve from the back of the court.  Players on the same team should take it in turns to ‘hit’ the ball.

Adaptations and variations on the task

Ask the pupils to:

· use tennis or short-tennis equipment

· use throwing and catching skills with a large ball

· let the ball bounce twice before hitting it (this will make the task easier)

· play on a larger court (this will make the task harder)

· play with a higher or lower net

· use a high net and badminton equipment, if volleying is used 

· play on courts with opposite sides that are on the diagonal to each other, eg left-handed service box to left-handed service box
· play the game three against three or four against four, and use volleyball-type skills

Task 3: Striking and Fielding Game

The aim of the game is to score points or runs by running around bases or between wickets.

Play the game with a pair of batters against four to six fielders, who take it in turns to bowl.  Players may only run when they hit the ball into marked areas of the field (diagram 2).  Pairs of batters play an innings of 20-30 balls.

Adaptations and variations on the task

Ask the pupils to:

· use the basic rules and conventions of cricket, rounders or stool ball

· hit the ball into two to four marked areas

· choose when they run; score bonus points if they hit the ball into the marked areas; use other equipment for batting, eg a tennis racket (this will make batting easier for some children)

· hit the ball into smaller marked areas (this will make batting harder)

· try to get batters out
· bowl sympathetically, to help the batters

· try to reach a target number of runs during an innings 

· score bonus points for effective fielding 
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PE at Key Stages 3 and 4
(Year 7/8)
Unit 6: Invasion Games – Development

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit

Task 1

Four attackers versus two defenders (progress to 4 v 3).  Attackers start with the ball from a safe exclusion zone near their own goal.  They attempt to score in one of three goals.  Defenders can score in one large goal, shooting from outside the exclusion zone.  After each goal the attackers restart from the exclusion zone.

Task 2

Three attackers versus three defenders (progress to four defenders).  Attackers start with the ball in their own third of the pitch and try to score in the defenders’ goal.  The defenders attempt to ‘gain’ possession and score in one of two goals, wide on the wings of the pitch.

Task 3

In small-sided versions of the games (4 v 4, 5 v 5, 6 v 6 or 7 v 7) pupils plan for effective team play, applying tactics with an understanding of the principles of attack, defence and transpossession.

Adaptations and variations on the task

· ensure the investigation is in different invasion games, eg water polo, hockey, netball, football
· play on differently-sized pitches or courts, eg short and wide, long and thin, across a diamond (corner to corner)
· play with more than one goal at each end

· play with goals on the field of play and score from any direction

· play with adjusted equipment

· play the game so that the ball must pass through a number of zones, before attempting to score

· change the size and nature of the goals

· score from either inside or outside a zone in front of a target

PE at Key Stages 3 and 4
(Year 9/10)

Unit 7: Invasions Games – Intermediate

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit

Task 1

Pupils play full-sided (or nearly full-sided) games applying rules, conventions and structures.  They devise plans, strategies and team plays to ensure effective teamwork.  Pupils work in groups of five or six, design and implement set plays from starts and restarts, eg free kicks/hits/passes/throw; corners; centres; penalties; scrums, etc.  They put them into operation, analyse their effectiveness, and adapt them as needed.
Task 2

Pupils devise and organise tournaments or competitions appropriate to the class size and/or ability of the group, and also to the game (possibly small-sided).  They run them, taking roles as players, officials and leaders (coaches).

Adaptations and variations on the tasks

· adapt the space and pitch sizes pupils work in to suit their physical and skill ability

· pupils could test their work out against token opposition or teams with fewer players, to make it easier

· adjust the pressure put on the practice

· set up tournaments with ‘handicaps’ and differential scoring systems to make them ‘fair’

· use different groupings including mixed-ability and ability-matched groups

· let pupils demonstrate knowledge and understanding in different ways and roles

PE at Key Stages 3 and 4
(Year 10/11)

Unit 8: Invasion Games – Advanced

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit 

Task 1

Working in groups, pupils prepare as a team to form competitive matches or tournaments in the game they focus on, taking on different roles in their group, eg trainer, manager, coach.  As a class, they decide how they are going to organise their competition and what type of competition they want to take part in.  they decide which elements should be full-sided and which small-sided, and ensure that they have a fixture list, officials to referee or umpire, etc.
They prepare their team for the competitions, focusing on skills, techniques, body fitness and conditioning, and team organisation.  They decide team positions and shape, and devise a range of set plays and restarts that they can use.

Pupils monitor the progress of their preparation programme and their performances, as a team and individuals in the competitions, and adapt their programmes to improve their skills, team organisation and fitness between competitions.

Adaptations and variations on the task
· play one specific game or more, eg water polo, hockey, football, netball
· play on different size pitches or courts, eg short and wide, long and thin
· play with more than one goal at each end

· play with adjusted equipment

· play conditioned games

· change the size and nature of the goals

· team members should play different roles at each one for the competitions or festivals
PE at Key Stages 3 and 4
(Year 7/8)
Unit 9: Striking and Fielding Games – Development

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit

Task 1

The purpose of this game is for the batting pair to score as many runs as they can in their innings.  In each group pupils should play six fielders against the team of bowler and batter who are working together. The bowler and batter have 12 deliveries (six each) during which they should score as many runs/points as possible.  Points are scored either by running round the bases, eg softball or rounders, or by running between wickets, eg stoolball or cricket.  They should decide on which rules they will play to.  The batting pair should set, or be set, a target of points/runs to achieve.  If either of them is ‘out’ they will lose a point/run.

Adaptations and variations on the task

· adapt the field so that the game is challenging for batters and fielders alike, eg play into an area of 180 degrees rather than a whole field, set the wickets or bases further apart or closer together
· to make the games easier, pupils should choose equipment that they can strike with, eg tennis rackets, shorter and wider bats, soft balls, larger balls
· for those who have difficulty hitting a ball, use a tee for them to hit off

· to stretch the more able, make them use smaller, harder balls and cricket or rounders bats

· to make the batting task easier, allow the ball to be hit anywhere.  To make it harder, reduce the area into which it can be hit.  This can help develop specific shots.  The most able should be asked to play shots on the ‘off’ side

· to vary the challenge, ask batting pairs to predict how many points/runs they will score .  get them to set themselves targets, or have them set by others
Task 2

The purpose of the game is for a batting pair to play against a bowling pair and see who can score the most points.  Points are scored for each completed run, each time a post is passed, each time a wicket is taken or a batter would be given out in a full game.  The bowlers are supported by four other fielders.  Each innings should be between 20 and 30 balls.  At the end of the innings, the bowling pair bat against the batting pair.  Each pair tries to add to their score.  At the end of this ‘match’ the fielders will form two pairs and play their match.

Adaptations and variations on the task

· to make the task easier, ask the ‘friendly’ bowler to feed the ball from close by.  To make it harder, ask them to bowl the ball correctly from the right distance
· to vary the challenge, ask batting pairs to predict how many points/runs they will score.  Direct them to set themselves targets, or have them set by others

· to keep fielders alert, allow them to score bonus points for ‘assists’ in taking wickets or getting someone ‘out’

· if anyone is out, the bowlers get half a point for each ball remaining in the innings, and the innings is over

PE at Key Stages 3 and 4
(Year 9/10)

Unit 10: Striking and Fielding Games – Intermediate

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit

Task 1

The purpose of the game is to score in tow particular areas of the field and so focus on using specific shots.  Play the game four batters versus four, six or eight fielders.  Use the rules of a recognised game, eg stoolball, rounders, cricket, softball.  The batting team plays an innings over a set time, eg 10 or 15 minutes, or until they are all out.  They also act as umpires and/or scorers.

Adaptations and variations on the task

To make it easier:

· let batters use equipment which they can be successful with, eg tennis rackets, lighter and wider bats, softer balls
· make the bowling sympathetic or allow them to hit off a tee

· let batters stay in even if they are out

· give batters a good bowler who will place the ball where they can hit it

· reduce the number of fielders

· have more than two areas to hit into

· play one batter at a time with runners to support

To make it harder:

· limit players to the correct equipment for the game, including a hard ball

· define smaller areas in which they can score

· change the length of an innings

Task 2

The purpose of the game is to plan an innings and meet scoring targets that have been set.  Play one batter against four fielders in a restricted area, and up to four batters against eight fielders using a larger or full area.  In an innings of 30 to 50 balls the batting team must set an overall run target, and targets to be achieved in each set of 10 balls.  Loss of ‘wickets’ will lead to a deduction of five runs each time.  Teams of four take turns to have their innings.  Fielding teams take turns to bowl.  Apply the rules of a particular game as fully as possible.

Adaptations and variations on the task

· restrict the space they can hit into – focus on the more difficult shots

· Eliminate them from the game if they are out

· Increase the number of fielders

· Play one batter at a time with runners to support

· Change the length of an innings

PE at Key Stages 3 and 4
(Year 10/11)

Unit 11: Striking and Fielding Games – Advanced

Core Tasks

The following core task could provide a focus for pupils’ activities in this unit

Task 1

As a group or team, pupils select a specific striking/fielding game or group of striking/fielding games.  They then organise, prepare for and take part in competitions, tournaments or festivals against others.  Make sure there is a variety of types of competitions, eg knockout, league, single wicket.  Select the team to take others on and devise an appropriate team scoring system.  Make a plan of action which develops skills, tactics and fitness to prepare pupils fully for the competition.

Adaptations and variations on the task

· a combination of small-sided and large-sided games should be experienced in this unit, in order to give pupils the ability to see how tactical problems are solved in different games

· adjust the size and shape of the pitch and field areas

· vary the equipment to cater for all abilities

· run tournaments in one specific game or allow a mix

· set conditions on players to make the matches fairer or more competitive

· have competitions between individuals or pairs as well as between teams
PE at Key Stages 3 and 4
(Year 7/8)

Unit 12: Net/Wall Games – Development

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit

Task 1

The purpose of the game for pupils is to score more points than their opponent by getting the ball to bounce once in their opponent’s court and then a second time.  Play 1 v 1 on a modified court between 3m and 5m square on each side of a low net.  Use a suitable racket and a ball.  Players should agree rules on how to start the game, restart the game after a point is won, finish the game, and on a scoring system.  The chosen game should reflect known games, eg tennis, badminton, volleyball.

Adaptations and variations on the task

· some pupils will need to have the task made easier by making the court a little smaller, using a slower ball, allowing the ball to bounce more than once before returning it, and using a lower net
· to make the game harder, make the court bigger, use a faster, higher bouncing ball, make the net higher (up to tennis height), and do not allow the ball to bounce, eg use volley only
· vary the game by making the court wider than it is long, or longer than it is wide

· play doubles where partners either take turns or play as in tennis or badminton rules

· put target areas in the last half of the court to promote ground shots and rallies 

· use recognised net/wall games devised for players with disabilities 

Task 2

The purpose is to score points by getting the ball to land in their opponent’s court.  Play 2 v 2 over a net that is above head height on a court that is about 5m x 5m on each side of the net.

Adaptations and variations on the task

· use rackets and shuttlecocks.  Use throwing and catching skills, or volleyball-type catch and push skills as a variation

· to make the game easier, play singles on a narrower court.  Allow pupils to catch the ball before hitting it

· to make it harder, increase the size of the court

PE at Key Stages 3 and 4
(Year 9/10)

Unit 13: Net/Wall Games – Intermediate

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit.

Task 1

The purpose of the game is for pupils to score more points than their opponent, playing on courts of different sizes and dimensions.

Using recognised equipment for tennis, badminton, volleyball etc, pupils can play their opponent on a half-size court that is short and wide, a half-sized court that is long and narrow, and a full-sized court.  Use a service and point scoring system that reflects the game but which may be adapted (in the racket games play singles, in volleyball play 3 v 3)
Adaptations and variations on the task

· to make the game easier lower the net, use softer, low-bouncing balls, and allow more than one bounce

· to make the game harder use faster, higher-bouncing balls

· for the least able, keep the court areas small.  For the most able, play on full-size courts

· the games can be adapted so that they use recognised forms from disability sport, eg polybat
· to vary the game play doubles.  Players could take turns to hit the ball or play as in the conventions of recognised games

Task 2

The purpose of the task is to plan a rally so that pupils win the point, starting with a service.

Play 1 v 1 in racket games and 3 v 3 in volleyball games.  Use a full or modified court.  The server decides whether they will win the point on the third, fifth, seventh or ninth shot or a rally.  The receiver tries to stop them winning the point.

Adaptations and variations on the task

· in volleyball games, use more players or have teams of uneven sides
· use full rules for the games played

· limit the receiver to returning the ball and keeping the rally going rather than winning it

· use scoring systems where mistakes or unforced errors are not rewarded.  Only high-quality positive shots count

PE at Key Stages 3 and 4
(Year 10/11)

Unit 14: Net/Wall Games – Advanced

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit.

Task 1

As a group or team, pupils can select a specific net game or group of net games, and organise and then prepare for and take part in competitions, tournaments or festivals against others.  Make sure there is a variety of types of games, eg singles, doubles, knockout, American tournament.  Pupils can select their team to take others on and devise an appropriate team scoring system.  Make a plan of action which develops pupils’ skills, tactics and fitness to prepare them fully for the competition.

Adaptations and variations on the task

· a combination of low and high net activities should be experienced in this unit in order to give pupils the ability to see how tactical problems are solved in different games

· adjust the size and shape of the court or vary the equipment, speed of the ball or shuttle in order to make the games easier or harder

· run tournaments in one specific activity or allow a mix

· set conditions on players to make the matches fairer or more competitive

· have competitions between individuals as well as between teams 
DANCE
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PE at Key Stages 3 and 4
(Year 6/7)

Unit 1: Dance Activities – Link Unit

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit.
Task 1

Create and perform step and actions patterns and short dances from a range of dance crazes, eg:

· Saturday Night (1990s)
· Saturday Night Fever, disco (1970s)
· Locomotion, Mashed Potato, Twist (1960s)
· Rock ‘n’ Roll (1950s)
· Jitterbug, Swing (1940s)
· Lindy Hop (1920s)
Choose two or three of these styles and create a longer dance.  Join with a partner or small group to develop and perform you dance.

Adaptations and variations on the task

To make the task easier:

· use ideas pupils are familiar with
· make the dance phrases shorter and keep actions simple
· use simple accompaniment
· ask pupils to work on their own
· use small spaces and similar heights and directions
To make the task harder:

· use more abstract stimuli
· make the dance phrases longer and actions more complicated 
· use more complex rhythms, including changes of speed
· work in small groups
· use larger spaces and different heights and directions
Alternatively, a dance style could be taught as part of a wider dance idea, such as the Blitz:

· the Blitz – eg running, diving, hiding, rolling, crashing, partner and group work (lifting, supporting, dragging, helping, carrying)
· the war effort – work actions, eg factories, sewing and knitting, cooking, farming, Home Guard (Dad’s Army)
· GI glamour – eg chewing gum, cigarettes, food, stockings, Jitterbug/Swing
Other dance ideas could include teeny bop.

PE at Key Stages 3 and 4
(Year 7/8)

Unit 2: Dance Activities – Development

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit.

Task 1

Create, structure, develop and then perform dances using the following ideas as a starting point:

· a suite of dances based on The Seven Ages of Man (Shakespeare)

· birth (solo) – pushing, pulling, stretching, rotating, extending, contracting, stillness (motif – development, variation)

· school days (group) – games, everyday actions, meeting, travelling, parting (moving over, under, round, unison, canon; contrasting, complementary)

· disco lover (solo, duo, group) drawing on social forms – peering, being vain, wild, cool, comic (unison, canon, group design)

· soldier (solo, duo, group) – marching, running, leaping, diving, rolling, lunging, falling, dragging, lifting, lowering (variations of level, space and dynamics – dramatic)

· world or work (groups) – work actions form different cultures and eras (development, variation and juxtapositioning of motifs – comic/dramatic)

· maturity (duos) – contact work, balance, counterbalance on the spot and travelling, supporting and lifting (development and variation of material – friendship, harmony, trust)

Adaptations and variations on the task

Dances can be made easier or harder by:

· using a more abstract stimulus

· using ideas pupils are familiar with

· making the dance phrases shorter or longer and actions simpler or more complicated 

· using simple accompaniment or more complex rhythms including changes of speed (dynamics)

· working individually or in small groups (relationships)

· using smaller or larger spaces and different heights and directions (spatial awareness)

Other dance ideas:

· using newspaper headlines, eg Crisis in Kosovo, as well as articles and horoscopes 

· Indian stories, eg Rama and Sita
· myths and legends

· war poetry

· graffiti 

· stories and novels 

PE at Key Stages 3 and 4
(Year 9/10)

Unit 3: Dance Activities – Intermediate

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit.

Task 1

In groups, pupils create and perform a dance with three sections to it.  Decide on how the sections fit together and ensure that a range of choreographic principles and structures are used when developing the dance.  Use the following ideas as a starting point:
· Strictly Ballroom

· Strictly competitive: develop group phrases based on gestures, ballroom steps and patterning with a fairly serious competitive edge

· Strictly comic: develop, exaggerate and extend the material to create comic duo sequences, eg going wrong, getting tangled, falling over, robotic repetition of gestures, losing a partner, unexpected movements, interrupting step patterns
· Utter chaos: use pupils’ ideas to develop a section based on chaos and conflict

Task 2

· Chance encounters 

· Finding material: in small groups, each pupil writes six action words/movements on separate pieces of paper that are turned upside down and jumbled up.  Each pupils takes six at random and creates a motif using those six words.  Pupils then learn each other’s motif.  From this material, create a dance that involves individual an/or pair and/or group sections.  Develop the dance and perform it

· Structuring the material: pupils make decisions about what to do through chance, eg selecting cards from a deck, throwing dice, tossing coins, picking telephone numbers, to decide the order of movements, motifs, numbers of dancers, spacing, pathways, formations, etc, structure and design the dance

· Extend the material: pupils cut and splice motifs with each other to structure new material by chance 

Adaptations and variations on the task

· make the dances or sections longer to make the task harder, or shorter to make it easier
· use fewer sections, eg one or two, to make it easier, or more, eg three or four, to make it harder

· allow pupils to select their own ideas and music

Other dance ideas:

· tribal dances (eg Maori haka, African)
· social dances (eg street dances, lindy hop)
· social/political issues (eg drugs, political situations, bullying)
· modern, eg West Side Story
· classical, eg Romeo and Juliet
· abstract ideas derived from painting, sculpture, etc

PE at Key Stages 3 and 4
(Year 10/11)
Unit 4: Dance Activities – Advanced 

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit.

Task 1

In groups, pupils organise and prepare for a dance, show/performance in which everyone performs.  The show could include one longer dance or a variety of shorter dances, performed in groups, pairs or as individuals.

Pupils should:

· apply choreographic principles with an awareness of the audience 

· devise, implement and monitor a preparation programme, including technical work and physical conditioning to ensure the qualities of the dance 

· organise the show/programme and make use of lighting, staging and costume where appropriate

· adapt their work for future performances

Adaptations and variations on the task

Motifs can be developed in a number of ways, eg by varying the actions, use of body, spatial design, dynamics; retrogradation, fragmentation, the cutting and reintegration of materials; variation of the order of motifs and number of dancers.

Pupils could:
· base the dance on a technical study from a selected extract of professional dance

· base the show on a theme

· perform in more than one dance

· use dances from different times and cultures

· ask pupils to observe other dances and to reconstruct them

OUTDOOR AND ADVENTUROUS ACTIVITIES
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PE at Key Stages 3 and 4
(Year 7/8)
Unit 25: Outdoor and Adventurous Activities: - Development

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit.

Task 1: Orienteering/Navigation 

Pupils complete a solo orienteering course with between six and 12 controls set in familiar terrain, eg the school site or local parkland.  They spend 10 minutes planning how they will complete the course, then hand in a copy of the plan before departure.  They record the order in which they visit the controls and the time taken to move between controls.

Adaptations and variations on the task 

· set up courses using permanent controls around the school site

· set up courses where only compasses and clues are used to navigate a course

· use areas unfamiliar to the pupils

· set challenges on shorter courses and involve pupils in relays or team challenges

· maps can be changed for diagrams, clues or photographs

Task 2: Problem Solving

Pupils can work in a small group of four to five to solve a series of problems based around a circuit of activities.  Each group will complete against other teams.  They will carry an awkward load such as a pack of supplies weighing approximately 40kg.  The pack should not get wet or touch the ground.  They will have to carry the object through a difficult maze, over a height of at least two metres, across a stream or a series of obstacles, up and down difficult slopes and, finally, retrieve a ‘key’ from a difficult position.

Adaptations and variations on the task

· set up challenges where teams have to move from one place to another.  Put constraints on the way the team may move, eg pairs, blindfolds or no verbal communication
· change or adapt the task to make it easier or harder, eg only certain members of the team can be active, while the others direct.  Increase or decrease the distance to be covered in the problem, reduce the size and height of the equipment or obstacles

· change the format of the groups

· set up the problems in unfamiliar environments

· use shorter practice times 

· set up similar problems in a swimming pool

PE at Key Stages 3 and 4
(Year 9/10)

Unit 26: Outdoor and adventurous Activities – Intermediate 

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit.

Task 1: Orienteering/Navigation

In teams, pupils plan, organise and participate in an orienteering competition on a familiar site, which could include open fields and woods.  Controls vary in value and teams can select 10 controls from a possible 20 in order to score the highest number of points in their team.
Adaptations and variations on the task

· set up courses using permanent controls around the school site 

· set up courses where only compasses and clues are used to navigate a course

· use areas unfamiliar to the pupils

· set challenges on shorter courses and involve pupils in relays or team challenges

· maps can be changed for diagrams, clues or photographs

· the highest scoring controls could be placed the furthest away from the base or in the most difficult places to find

Task 2: Outdoor Challenge

Choose one of the following tasks:

· pupils complete a course appropriate to the outdoor activity, eg sailing/windsurfing a triangular course in a competition, completing a single pitch climb, ensuring all safety aspects are covered.  Pupils set targets for completing courses of increasing difficulty or for finishing in particular positions, in a regatta or competition

· pupils prepare a one-day expedition in daylight hours.  Members of the group experience leading and pacing, responsibility for safety issues, preparation of a meal and management/organisation issues

Adaptations and variations on the task

· ask pupils to work on familiar areas to make the task easier

· increase the length of the challenge to make it harder, and reduce it to make it easier

· change the activity to suit local needs, eg a water-based activity, such as canoeing, walking in demanding/exposed terrain
· competitions may be between pupils on the course or between similar groups in different schools

· expeditions may be made more difficult by asking pupils to deal with an ‘emergency’ during the day

· give pupils a single outdoor activity to work on, in depth, or a variety of broader-based activities

PE at Key Stages 3 and 4
(Year 10/11)

Unit 27: Outdoor and Adventurous Activities – Advanced

Core Task

The following core task could provide a focus for pupils’ activities in this unit.

Task: Orienteering/Navigation 

Pupils plan, prepare for, organise and carry out an outdoor expedition/challenge, eg climbing, orienteering, walking, camping, youth hostelling, canoeing or sailing, involving an overnight stop(s).  The expedition, outdoor activity or challenge should involve route planning and navigation and overcoming additional specific challenges and problems.

Teams should plan and prepare for the expedition or journey by:

· developing appropriate skills

· developing physical fitness and conditioning 

· organising and collecting food and equipment

· notifying appropriate agencies

· carrying out risk assessment and preparing appropriate emergency equipment

Adaptations and variations on the task

· the challenges could have a competitive base, eg orienteering, canoeing races, etc.
· competitions may be between pupils on the course or between similar groups in different schools

· carry out the expedition in and around school, using the school fields to camp on (where possible)

· carry out the expedition in difficult terrain

· change the roles of team members during the expedition

· keep the expeditions shorter, eg an afternoon or most of a day, for some pupils

· make the expeditions a mixture of challenges and activities, eg canoeing and orienteering, hill walking and climbing
ATHLETICS ACTIVITIES
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PE at Key Stages 3 and 4
(Year 7/8)
Unit 22: Athletic Activities – Development

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit.

Task 1: Running

The purpose of this task is for pupils to find out how long they can keep accelerating and how long they can sustain maximum pace.  Working in small groups, use cones to mark how far each runner reaches after 1, 2, 3, 4 and 5 seconds when running for 8 – 12 seconds or for a distance of between 50m and 100m.  Compare the distance between each cone and see how it relates to the distance covered in the rest of the time.  Develop starting and accelerating technique to improve speed over this distance and longer sprints.  Repeat over longer time spans in longer runs, eg the distance covered in a 40 – 60 second run after 10, 20 and 30 seconds and the distance covered after 30, 60, 90, 120 and 180 seconds in runs of more than three minutes.
Adaptations and variations on the task

· set distance and time targets to suit individuals.  Make them longer to increase the demand and shorter to reduce it

· ask pupils to look at keeping an even pace rather than accelerating, and to explore what this feels like using different speeds over 5, 10 and 15 seconds; 20, 40 and 60 seconds; 3, 6 and 9 minutes

· let pupils set their own times and distances to be covered.  Set ongoing targets, which they can try to improve over time

· use other forms of ‘racing’ such as walking or using a wheelchair

Task 2: Jumping

The purpose of this task is to investigate the effect of the length of a run-up on the distance achieved in a jump.  Pupils should measure the distance they jump off the following run-ups: 1 pace, 3 paces, 7 paces, 11 paces, 15 paces, 19 paces.  For the purpose of the investigation, jumps should be measured from the toe of the jumping foot to the nearest mark made in the pit.  When they have discovered the optimum distance for their own run-up pupils should work out how to make that run consistent so that they jump obeying the rules of competition
Adaptations and variations on the task

· to focus on the technique of jumping, measure from the take-off toe and not the board.  To make it harder, use the board

· use combination jumps such as the triple jump for the investigation

· use high jumping or jumping high, eg trying to reach and touch an object such as a basketball hoop
· use visible targets marked in the pit to challenge pupils

Task 3: Throwing

The purpose of this task is to investigate the relationship between the height or trajectory of a throw and the distance achieved.  Using pushing, pulling and slinging actions, and a variety of equipment, pupils try to hit targets or markers at varying distances from the point of throw, eg using pulling action and a tennis ball or a javeling, with markers at 3m, 5m, 7m, 11m, 15m, 20m etc.  Pupils find out how the position of the body and the position of the feet change as the target gets further away.  Set a target at the near maximum distance and have pupils try to reach it or go further.

Adaptations and variations on the task

· vary the weight and size of the throwing implements, eg lighter shot, smaller diameter discus, etc
· use adapted equipment, eg turbo-jav, sand-filled balls, etc
· adapt the distances at which targets are placed

· use standing, kneeling or sitting throws to vary the problem

· when aiming at target areas make sure as much power and effort as possible are used.  To make it easier, concentrate on accuracy rather than power

PE at Key Stages 3 and 4
(Year 9/10)

Unit 23: Athletic Activities – Intermediate

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit.

Task 1: Running

The purpose of the task is to find out the critical distance, where a single runner is overtaken by the last runner in a relay team.  Working in a group, they can take turns to be the individual runner racing the relay team.  Race them over different distances between 100m and 400m.  The relay team should share the effort out fairly so that they run roughly equal amounts of time or distance.  When the critical distance is found for one runner they should see if they can extend it or the relay team can reduce it.

Adaptations and variations on the task

· use shuttle runs and other short circuit runs rather than going round the track

· work indoors rather than out

· instead of running, the individual could hurdle

· some relay teams could use a mixture of running and hurdling

· rather than making them race over the same distance, make them race over a specific time, eg 45 seconds, 1 minute, 2 minutes, etc
· ask relay teams to vary the order in which they run

· the individual could race against a team dribbling a ball

· the quickest runners should give the relay team a head start

Task 2: Throwing

The purpose of this task is to discover the effect that a run-up/shift/turn has on distance and accuracy in a throwing activity or event.  Measure the distance achieved with a specific event or throw with a standing throw, 1 pace, 3 paces and 5 paces (where appropriate).  Work at improving the distance for each and decide which approach is best for each style of throw.

Adaptations and variations on the task

· vary the weight of the throwing implement to suit the individual

· increase the length of run-up or number of turns used to make it harder.  Decrease speed and length to make it easier

· to vary the challenge, using appropriate equipment, throw for height rather than distance, eg over a barrier, or against a wall
· use the specific rules of an event to make it harder

· allow pupils to follow-through past the throwing line to make it easier 

Task 3: Jumping

The purpose of the task is to investigate the effect that stride length in a run-up has on the distance or height jumped.  Use short run-ups of five to seven strides.  Try short, even-length strides; long, even-length strides; and stride patterns with a mixture of lengths.  Select a pattern that works best and then incorporate it into a longer run-up.

Adaptations and variations on the task

· use long jump, triple jump or high jump for the investigation

· avoid using a board to make it easier.  Introduce a board to make it harder (in long jump and triple jump)

· some pupils could be challenged by taking off on their non-preferred leg
· jump for height, eg reach a basketball hoop rather than over a bar
PE at Key Stages 3 and 4
(Year 10/11)
Unit 24: Athletic Activities – Advanced

Core Tasks

The following core task could provide a focus for pupils’ activities in this unit.

Task 1

Pupils work in groups to prepare as a team for athletic competitions, including running, jumping and throwing events or activities, designed by them.  The competition should contain a range of events and/or athletic activities that suit the abilities of those in the group.  Pupils challenge another group or groups to competition, and organise the timetable of events, the judging and the scoring.  They select their team to cover the events appropriately, as well as setting up preparation programmes that develop skills, techniques and body fitness or condition in order to take part.  They monitor the progress of the preparation programme and the performances of those in their group.

Adaptations and variations on the task

· for most pupils use specific events for the competition.  For some pupils, events will have to be modified.  Use some recognised events from disability sport

· limit the number of events per person to make the challenge easier. Increase the number of events or use multi-event competitions to make it harder

· use adapted equipment for those who need it

· make the competition fairer by putting conditions on individuals, eg get runners to find out how far they can run in 12 seconds and then run the race so they all have different starting places but finish at the same point
· use combined team times or scores as a way of finding winners rather than points for position

SWIMMING
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PE at Key Stages 3 and 4
(Year 7/8)
Unit 19: Swimming Activities – Development

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit.

Task 1

Ask pupils to try different starts and turns to investigate the effect on the time it takes them to swim two lengths.  Encourage them to see if there is as difference when they use one particular stroke, a different stroke, or a combination of both strokes.  Choose their two best stroked to work on.  Work on improving times.

Adaptations and variations on the task

· if the pool is large enough, swim widths instead of lengths.  Make sure pupils swim six to eight widths
· ask them to investigate whether swimming lengths will be faster than swimming a comparable distance using widths

· prescribe the strokes to be used by each pupil.  Some pupils will need to use one stroke only

· give the pupils specific time targets to meet so that they vary their pace.  Vary the targets for different groups

· reduce the distance for some and increase it for others

· ask pupils to investigate carrying out the task as a relay activity

Task 2

Investigate the most effective way of swimming distances between 200m and 400m as a group/relay team using three different strokes.  Share out the distance and strokes fairly.  Explore ways of improving speed and efficiency.  

Adaptations and variations on the task

· groups can be between two and six.  Better swimmers could be placed in smaller groups

· give weaker groups shorter distances to swim

· use widths rather than lengths for classes that are weaker 

· in mixed-ability groups the most able should swim the furthest when timing takes place

· set different distances for different groups

· compare swimming three strokes with one or two

· get groups to use all four strokes (including butterfly)

Task 3

See whether pupils can beat the time or distance for a personal survival challenge.  Carry out a challenge lasting between six and 10 minutes involving swimming, surface diving, floating, sculling, and getting into and out of the water.  Explore ways of improving efficiency and safety.

Adaptations and variations on the task

· the most able should be given longer time challenges and the least able short ones

· increase the number of challenges to be faced as pupils improve

· devise a circuit around the pool where there are choices for each pupil

· set challenges to be solved in groups where different members of the group take on different challenges

· incorporate other types of challenges, eg carrying equipment across the pool of shooting goals on the circuit
PE at Key Stages 3 and 4
(Year 9/10)

Unit 20: Swimming Activities – Intermediate

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit.

Task 1

Investigate the best way to use three strokes for at least 25m each to swim 150m.  Use the strokes in different orders.  Use the correct starting techniques and turns for the strokes.

Adaptations and variations on the task

· set specific distances for each stroke.  Set specific time targets for each stroke or length

· for the less able, concentrate on two strokes rather then three or four strokes.  For the most able concentrate on their weaker strokes

· run the task by individual lengths and strokes.  Get pupils to work in pairs or threes on each element 

Task 2

Work in a small group to devise practices which will develop the pupils’ water polo skills, eg of passing, dribbling, shooting.  Take on another team in 3 v 3 games across the pool.

Adaptations and variations on the task

· ask pupils to work with a variety of equipment.  Get them to identify different skills they can try out

· set up simple 4 v 2 games where the larger team attacks across a pool.  Have relays of attackers

· use different goals including basketball-type hoops or skittles on the side of the pool to knock over
· set up simple races and problem-solving challenges using skills appropriate for water polo

· play full-sided games

Task 3

See if pupils can beat distance and task challenges set by themselves, a partner or the teacher.  Swim continuously for between 8 and 12 minutes in a circuit including the following tasks: feet first surface dive, head first surface dive, swimming through a hoop floating just below the surface, treading water for 15 seconds with one arm out of the water throughout.  Finish by climbing out of the deep end unaided.  Score points for each task and circuit completed.  Pupils may select which tasks they do, to maximise their points scoring.

Adaptations and variations on the task

· use a range of personal survival challenges

· for the most able introduce some life saving skills. For the least able shorten the circuit or limit the number of challenges in it

· make the time limits longer to increase the challenge and shorter to make it easier

· ask pupils to set personal challenges, which relate to the length of time to swim, the maximum time to complete the challenge; or a points target (where challenges are given points for difficulty and pupils score as many as possible within the time limit)

PE at Key Stages 3 and 4
(Year 10/11)

Unit 21: Swimming Activities – Advanced

Core Tasks

The following core tasks could provide a focus for pupils’ activities in this unit.

Task 1

In groups, pupils organise and then prepare for competitions, events or displays.  Groups should ensure that their competition or display contains a variety of individual and group events selected from races, water polo, synchronised swimming, and problem-solving challenges.  Organise events that involve competition against other groups.  Carry out a preparation programme to ensure the group has the necessary skills and fitness to perform effectively.  Monitor each group member’s performance and progress, and develop quality and effectiveness.

Adaptations and variations on the task

· choose a range of shorter as well as longer events

· for the least confident swimmers allow aids and supports

· use ‘fair’ races over a set time, eg race for 30 seconds with competitors starting at different places to finish in the same spot on 30 seconds
· ask pupils to take on different roles, eg timekeeper, referee, manager/leader
· ask different pupils to act as leader for technique and fitness activities, and to prepare sessions ahead of lessons

Task 2

Complete a personal survival challenge suitable for a gold or silver award.  In addition, use some basic rescue and towing techniques related to lifesaving.  Devise and implement programmes in groups to improve the skills, techniques and fitness necessary to improve performance.

Adaptations and variations on the task
· ask pupils to devise some of their own challenges for personal survival and lifesaving

· set different courses and skills for different groups

· extend or reduce the time allowed to complete the challenges 

· ask some groups to complete a greater range of skills or challenges
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